
CHECKLIST FOR CREATING A COMMUNICATION SUPPORTIVE ENVIRONMENT
Adult Language Use in the Classroom
School:__________________
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	Strategies for facilitation and supporting language
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	Yellow if meets some of the criteria. Additional information.
	Give examples if green

	Structured opportunities for listening and speaking

	1. Are opportunities for listening and speaking integrated in planning and in all lessons?
	
	
	
	Create opportunities for children to talk through ideas before they write them down can improve written work.  

Examples of structured talk might include ‘think pair share’ or ‘listening triads’.
	Children are consistently talking in a structured pair or group activity on topic prior to contributing in whole class and writing and where possible built into every lesson. This is evidenced in planning.
Some children with autism might benefit from having a prompt sheet with questions they can ask their partner.

Children with autism might benefit from having the ‘Think, Pair, Share’ made into a visual resource. This could then be used to indicate each phase on the interaction.
Children with hearing loss will need their talk partner to use their radio aid transmitter if they have one.  They will benefit from opportunities to talk with a partner or in a small group in a quiet listening environment. 

	2. Does the adult have strategies in place to support children’s talk?
	
	
	
	In order for many children to participate in talk activities, especially as part of a group, there will need to be structures in place to support this
Ideas for supporting peer to peer interaction and other ways of supporting children’s language in structured groups are in Checklist for Environment – Peer to Peer Support.

Recognise that open-ended questions can be difficult for an autistic child – [too many possible answers].

Include child’s name when asking whole class questions to indicate they are expected to take part.
	Children are give opportunities to talk in a range of situations including mixed ability groupings and whole class situations.
Skilled Speaking is taught, reinforced and expected as part of children’s talk Skilled Speaking visual is in prominent place in classroom and referred to. 

Group role are given to children in small group work so that everyone can participate in some way.

(See also meta-linguistic supports such as active listening and visuals that support children giving feedback to each other as ‘critical friends’.)
Some children with autism might want to share their knowledge on their special interest topic during whole class/ group sharing. This might not fit in with the discussion topic. Using tokens, adults can facilitate the number of times a child shares this information – giving them an opportunity to share their thoughts
Adults should encourage children to self-advocate when talking with a partner or in a small group.  Children should be taught to let their partner know if they can’t hear them and to give the strategy that will help (e.g. “I can’t hear you – please can you talk one at a time / speak louder / look at me / come closer”.

	3. Does the adult give waiting time between 3-10 seconds to allow the child to answer questions?
	
	
	
	Using ‘no-hands up’ sometimes in a lesson, for e.g.  when asking more open-ended questions such as, ‘ who thinks’ type questions, may give opportunities for a range of children to answer or contribute rather than children who put their hands up first.
Reduce stress for children with autism – emphasise use of role models for listening, thinking and waiting – to reduce emphasis on speed of response
	Opportunities for ‘no-hands up’ using lolly pop sticks or randomly generated names, giving  a greater range of children opportunities to participate in discussion.  

In addition, children are given time:  5-10 seconds, to think about the question, before having to answer. This often enables a broader range of children time to process thinking and answer questions.
The teacher should signify which child is speaking in order to support children with sensory loss.

	Vocabulary Planning and Teaching

	2.  Does planning include selecting and teaching vocabulary?
	
	
	
	Research shows that vocabulary levels have a major impact on educational achievement.


	Planning includes choosing 3-5 essential tier 2 words  each week to teach to the whole class when introducing new concepts using an evidence-based tool e.g. Word Wizard, Word Magic, Word Map

Topic vocabulary is displayed when relevant to lesson.

Evidence of word walls (EYFS) or word logs.

Also consider sandpaper letters which children can trace with their fingers and also receive sensory feedback
Use sensory / tactile opportunities for learning  / reinforcement

Send home key words so that parents / carers can reinforce. 

	3.  Are there opportunities for pre-teaching vocabulary for those children who need it?
	
	
	
	To have greater impact:
Groups of 4; 3 times per week for about 20 minutes; 6 – 8 week blocks.
	Pre-teaching vocabulary group interventions are taking place using Word Aware or similar programme
Pre-teaching should take place in an uncluttered and quiet listening environment (to reduce distractions). It should take place at an optimum time of day when children are alert and not struggling with listening fatigue – mornings are often better. 

 

	Identification of Need and Targeted Support

	4. Is there small group targeted interventions for those children who would benefit?
	
	
	
	Groups of 4; 3 times per week for about 20 minutes; 6 – 8 week blocks.
	Is the school running Word Aware groups, Talk Boost interventions or others based specifically on spoken language for support level children?

	5. Are adult knowledgeable about developmental phases of language and feels confident to identify when a child is not achieving developmental milestones in language and communication skills.
	
	
	
	TCT poster on language and development available from TCT

Staff have access to CPDL in this area.
	Adults have realistic expectations of children knowing what is appropriate for their relevant age range.



	Adult use of language in the classroom

	6. Are instructions given one or two at a time in order?
	
	
	
	This takes a load off having to remember instructions as well as new learning.
	Instructions given one or two at a time in the order they are in and represented visually – see visuals in the classroom document. 

It can be helpful for teachers to point to each part of the instructions on their fingers. 

	7. Does the adult model language that is accessible to the children? 
	
	
	
	Many children (those with autism) or with poor language skills will not understand idiomatic speech or sarcasm. 
If children are taught,  given opportunities and encouraged to speak in class (see skilled speaking) then adults have no need to repeat what children say (and thereby do much of the talking) except when a child has difficulty with structuring sentences and/or vocabulary retrieval.  However, for children with hearing loss, paraphrasing contributions made to class discussion by other children is a useful strategy to ensure pupil’s inclusion into discussion.
	Adults use age appropriate vocabulary and sentences. They use a range of vocabulary e.g. siblings (not just brothers and sisters) but  explain words where needed.
Adults model back correct standard grammar and expand children’s explanations/answer when necessary.

Explicit teaching of figurative language, idioms and jokes is a useful strategy, particularly for children with hearing loss. 



	8. Do all adults use Standard English and appropriate expression in the classroom and play ground?
	
	
	
	Some children will have no other opportunities to be exposed to SE. While SE is a dialect like all others, no better or worse, without SE then children may have limited opportunities, as the most formal presentations of English are reading and writing, which is in SE.
	All adults speak SE and expect that of children in class. 

Adults encourage by modelling back and being clear about expectations in the classroom as opposed to language that might be acceptable in the playground.

	9. Do adults use specific praise? (e.g. ‘I like the way you are…’)/encourage children to reflect on their own success?
	
	
	
	This is also part of growth mind sets and protective behaviours. For example asking children ‘How do you think you did?’ rather than telling them ‘well done’ encourages them to reflect and respect their own opinions. Also many children when asked, don’t know what it is they have ‘done wel’l or why they have received a sticker for ‘being good’.
(See previous comment re difficulties some children with autism experience with praise)
	Specific praise is used related to school or classroom agreements and expectations for active listening, skilled speaking, outcomes of lessons. E.g. I can see you worked hard as you wrote your story setting. How do you think you did? Or I can see you are really trying to listen because you are looking at me etc.

	10. When children don’t understand, do teachers use a range of methods to help them understand?
	
	
	
	
	Adults check for understanding by using self-assessment tools such as ‘thumbs up’.
Adults teach children how to ask for clarification so they can take responsibility for learning to monitor and repair using Clarification visuals and Active Listening visuals

Or supplying child with a discrete colour coded I need help card.



	Question Asking and Narrative Development

	11. Does the adult tailor their question asking to the child (e.g. Blanks Level Questions)
	
	
	
	Use of Blank’s level questions can help adults differentiate and support children’s ability to answer questions successfully. 
First Steps model can also help adults and children think about the difficulty of the questions – ‘right there/think about’.
Children with autism may be anxious about questions – adult can signal eg ’I’m going to ask you a question about XXX in a minute’
Children with hearing loss can require a longer wait time from the teacher, in comparison with their peers. This provides them with an improved opportunity to process the question asked and formulate an answer.


	Adult knows how to differentiate using Blank’s or other model and  has selected questions appropriate to a child’s understanding including 1 or 2 harder questions than the level they are working at.

Teaching assistants have Blanks level key rings where needed

Teacher may do informal assessment using Blank’s assessment form. 



	12. Are there visual supports and scaffolds for the development of spoken and written narrative?
	
	
	
	Children need opportunities to tell their stories but sometimes struggle with sequencing or due to lack of opportunity have not acquired an understanding of the elements of narrative e.g. who, what, where, when, why.

If children can’t tell their story they cannot write it.
	Teacher has opportunities for children to tell personal narratives in small groups/whole class e.g. news telling, current affairs.

There are visuals to support children to structure narratives e.g. Story Clown and Sentence Starters

Use of scaffolds such as sentence starters and writing frameworks for transferring spoken narratives to written format.

Some children benefit from the use of photos, pictures or props to help them to tell their own story.  

	Supporting Children’s Use of Language

	13. Is there thinking time routinely built into talk activities
	
	
	
	
	Children are given time to think before they do individual written  work with others.

	14. Does the adult follow up on children’s answers? (e.g. tell me more about…)
	
	
	
	Research shows that many classrooms operate like a tennis court with a teacher throwing out the question, taking an answer, giving a one-word feedback and then moving on to another child.
	Opportunities are given to explore answers in greater depth.

	15. Does the adult give accurate  feedback about incorrect answers and model correct answers?
	
	
	
	Research shows that teachers have a tendency to give children encouragement when they have got something incorrect rather than first correcting their answers. 
	Adults clarify that an answer is incorrect, saying something like ‘I can see why you might think that, but that is not actually correct’. 

Mistakes are seen as opportunities for all children to learn.
Positive responses (script for all class adults) so a child with autism gets the same message that mistakes are ‘ok’

	16. Does the adult allow children to ask each other questions and make comments? (e.g. ‘Who agrees with…?)
	
	
	
	This enables children to have more turns at talking, rather than the teacher doing most of the talking.

Opportunities for children to ask questions also is important in developing children’s thinking skills.
	Adults allow children to ask questions of each other and encourage this in class.

	17. Are meta-linguistic skills explicitly taught? (e.g. what is active listening, what is skilled speaking, how do we give feedback?)
	
	
	
	Children are taught these skills in explicit lessons regularly, and skills are then incorporated into every lesson.
	Visuals are clearly positioned and available either permanently where they are interacted with or when needed for specific lessons: Skilled Speaking, Active Listening, Asking for Clarification; Feedback Burger.
Teachers reinforce meta-linguistics by saying things like ‘listening means …’ referring to relevant visual.


