
COMMUNICATION SUPPORTING CHECKLIST

Peer to Peer Support for Communication
School___________________________       Class:_________________________________
Date:________________

	Environment
	
	

	
	Yellow if meets some of the criteria. Additional information.
	Give examples if green

	Scaffolding peer interaction in pair work and group work

	1. Are children  given opportunities for structured talk in pairs and small groups
	
	
	
	Structured groups means that there are scaffolds and clear processes in place  for supporting the group to work together. An example of this might be that children are working in jigsaw groups.
	Evidence in planning for children talking in every activity before after writing or individual work.
There are many opportunities for children to work in different ways that support their listening and speaking such as listening triads, think…pair…square…share, one minute bursts, jigsaw and expert groups, envoys etc.

Some children with autism might benefit from having a prompt sheet with questions they can ask their partner.

Children with autism might benefit from having the ‘Think, Pair, Share’ made into a visual resource. This could then be used to indicate each phase on the interaction.
For children with hearing loss, their radio aid equipment should be used for paired / group work.  It is important to think about where the group work takes place as it can be very difficult to access group discussion if there is lots of background noise. 

	2. Are children generally genuinely involved in group work in groups of 4?
	
	
	
	We know that groups of 4 are a more effective way to promote co-operation and talk. It is much easier to take turns in groups of 4 and also keeps noise level down in class because children are sitting closer together in the group. Groups of 6 are effective if doing something more social like games.
	This could be at table but doesn’t have to be.  Horse – shoe configurations or circles are great as they enable all speakers to look at each other when talking. 
If working in groups consider assigning roles to each child – eg. Chairperson, resource gatherer, scribe, etc

	3. Are there opportunities for children to sit with different role models? - see also point 11 of CSE Physical Environment Checklist

	
	
	
	If children are only sitting with children with poor language or literacy or behaviour they will not have the opportunities to develop their language or literacy skills or only have limited role models. As a teacher on average you spend 11 minutes per week with each individual child so it’s really helpful to use other children as models.
It may be helpful to have a socially skilled child to model the role of facilitator for a term.
	Children change groups depending on activity/skill level.

Pair work is mixed attainment groups to support good models of language


	4. Do children have scaffolds to support and encourage their participation in the group?
	
	
	
	Group roles supported by visuals can help children focus and attend and also give them an opportunity to participate if they are not confident talkers.
There are a variety of models for group roles including Oracy 21, Jerome Kagan’s original model and First Steps to Oracy.  These might include: facilitator, time keeper, go-getter, scribe etc.
	All children engaged and contributing to complete a piece of group work.

Some children with autism can find social communication tricky. Structuring up group work lowers anxiety and allows them to focus on the task at hand.



	5. Are children with specific              needs appropriately placed? e.g.  children with VI  or deaf / hard of hearing children?
 - see also point 5 of CSE Physical Environment Checklist
	
	
	
	Children with special and/or additional needs may need to be seated near the board or up the back on a chair or some other seating support e.g. if they have a TA who needs to sit near them or they find it difficult to sit on the carpet.
	Teacher is aware of children with additional needs and seats them appropriately.


	6. Are children able to move to different areas of the classroom to create some boundaries and space for discussion to be heard in a small group?
	
	
	
	This may be difficult in small classrooms but perhaps a group could work outside or on the carpet.
	Classroom is used flexibly so that when there is group time, where possible tables and chairs are moved to create more space between groups or some children are standing or sitting on the carpet.  For children with hearing loss, it may be helpful for their group to take place in a quiet listening environment in a separate space. 
Some children with autism might benefit from being pre-prepared for any changes to the classroom environment.  

	7. Are all the children able to see and hear each other’s contributions?
	
	
	
	Groups of 4 make this more likely but it is still worth checking that everyone can be seen and heard by others.
	Children with autism may need specific practice in listening and responding to what other children have said – and clear cues that this is required in a new context

	Active Listening and Skilled Speaking to Support Peer Interaction

	8. Are the children taught Active Listening and Skilled Speaking discretely?
	
	
	
	These skills need to be taught discretely and then integrated into lessons.
Children with autism may need further support and practise 
	Teacher reminds children using visuals. 

Lessons are revisited at the beginning of each half term or when specifically needed.

	9.  Are the children encouraged and supported to be active listeners and skilled speakers in a group work situation?
	
	
	
	
	AL and SS posters on display and children reminded they apply in group work situation and encouraged to listen and speak to each other.


	10.  Are the children encouraged to critique their own and others listening and speaking skills?
	
	
	
	It can be helpful for children in many ways,  to reflect on their metalinguistic skills.
Children with autism may need specific support to understand what ‘critique’ means – clear boundaries and expectations from this activity clarified
	Children take turns at keeping a checklist on how the group is going and feedback to the group.  Please note this may not be appropriate for classes with children with hearing loss as it is very difficult to listen / lip-read and complete another task simultaneously. 
Children generally are familiar with the Feedback Burger model of giving feedback to others listening and speaking skills in class.

Visual is on display when relevant.

	11.  Are children encouraged to use Standard English Grammar in the classroom?

	
	
	
	SE is a dialect, which is equally important to learn as other dialects. Children need to be encouraged to speak SE in the classroom context and given opportunities to practice in small group and whole class situations.
If you can’t speak in SE then you can’t write it and this closes down opportunities for children.
	All children are encouraged to speak in SE in the classroom.
They are expected to use appropriate vocabulary and sentence structure in pair, small group and whole class talk experiences.

Adult only repeats children if they need support with structuring their sentences using correct syntax or to expand their sentences if they are immature for their age.

	12.  Are there opportunities for children to practice their SE and skilled speaking in pairs, small groups and whole class?
	
	
	
	Often teachers repeat children but if the children have been taught the behaviours and expectations of a skilled speaker then there isn’t really a need for a teacher to repeat and then children get more time in the school day to talk.  (It will be useful for children to paraphrase contributions made by other students to benefit children with hearing loss). 
	Children are given opportunities to stand up and speak in SE  in front of their peers in a variety of situations e.g. group and whole class 

Teacher builds these opportunities into the school day, such as 1 child  who is  responsible for the visual timetable and telling the class what’s finished and what’s happening next.
Children with autism can change their individual timetable and tell an adult or a peer in order to practice
Skilled Speaking visuals on display.

	Are children given opportunities to develop their social communication and skills, emotional health and well-being?

	13. Are children given opportunities for structured play or social skills games? 
	
	
	
	Children may need opportunities to learn and develop social skills which will help their peer to peer interaction.
	Opportunities available to participate in Lego Club or Socially Thinking or other board games in small groups of 6 where needed or as part of the a reward programme.
Some children will benefit from opportunities to learn and  practise structured playground games before applying the skill in the playground. 

	14.  Are children taught the vocabulary of emotions and feelings?
	
	
	
	Some children will not have the vocabulary to express themselves  and therefore find it difficult to emotionally regulate or get along with others.
This could be part of a positive behaviour policy.

Some children with autism learn vocabulary for emotions before recognising and discriminating what these actually are – adults need to check the ‘labels’ are being applied appropriately and ‘match’ with emotional states
	Evidence that vocabulary describing emotions and feelings is being encouraged in pairs, groups and whole class situations.
Relevant vocabulary displayed.
TAs have vocabulary key ring if relevant

Model  of emotional regulation/wellbeing displays evidenced in classroom.

The Incredible 5 Point Scale

Zones of Regulation

	15.  Are children taught and given opportunities to problem-solve?


	
	
	
	This could be addressed in the school behaviour policy.
	Teacher teaches and encourages children to differentiate between small and big problems and supports them to solve the small problems together without an adult intervention. 
Some children with autism can find problem solving tricky as they don’t like to make mistakes. Encourage a growth mindset and model that everyone makes mistakes



 
